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Abstract

THEORACTIVE learning is a multi dimensional attachment of theorand
practices. The study explores to identify the impatation of theories into practices
and how it is being perceived by the students. search ot HEORACTIVE

was conducted with the master degree student cofrong different countries at the
University of Tampere. The methodology implemeniexs through group interview
and open ended interview. Major finding ababkorctive learning was, in most
cases, students do not imply theories, howeveaqrige that have learnt are always
unconsciously influencing the behaviour of an imdiial. Respondents also had
experiences of not being able to implement theasieBme when required, despite
having it known in mind. Nevertheless, theoretibatkgrounds are revolving into
mind setting forming a mind craftTheoactive learning is stimulated with
conditioning learning and the behavioural complexiTheoactive learning is
combining the dimensional attachment between leanat known phenomena into
action driven to critical reflexivity. This howeveshapes our mind construction with
unconscious influences of theories learnt and kn@pplying into practices that
further implies fortheolctive learning behaviourTheolctivelearning is a phase of
generating critical reflexivity after acquiring thmsis phenomena of content driven
and objective drivenTheomctivelearning is nevertheless, knowingly or unknowingly

is at the mind to craft the behavior of personmgt @ven particular time

Keywords:
TheolActivelearning, conditioning learning, cognitive learnisgcial learning,
critical reflexivity, behavioural complexity, expential learning
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THEORACTIVELEARNING: HOW THEORY andPRACTICEMEET.
PERCEPTION OF STUDENTS AT THE UNIVERSITY OF TAMPERE
FINLAND

INTRODUCTION

Learning has never been an ending process fof a$i.dt may have different
forms. For example; it may be classroom learniogias learning, cognitive learning
or any other forms of learning. Social learningpehavioral outcome that can be
derived from observing others. For Bandura (19htiman behavior is learned
observationally through modeling: from observingess, one forms an idea of how
new behaviors are performed, and on later occasimmsoded information serves as
a guide for action”. Nevertheless, learning thusuos through experiencing,
cognitive process, interconnected knowledge, raagand behavior modification
(Bandura 1977, Rajbhandari 2008). In connectiocoggnitive learning, reasoning and
behavior modification is logical sequences that &nrbeing adopt as a learning
process (Rajbhandari 2008).

For us, learning is also a process of blendingriee@nd practice which is
theorctive Theomlactivesimply means the combination of theories and aat real
life. With a view totheolctivephenomena, we intended to explore whether students
are implementing the learned theories into prastice

Theories are the academic content based learnat@gté knowledge centered,
academic, subject centered, preparatory. But mexithe objective driven learning
process that are social centered, reconstructjartibtarian, technocrat etc. However,
the combination of these both is the process dribased learning that are
progression, pedagogical, development, reflectheeaitical participation etc.

Nevertheless, process driven learning is also thgn&ritically and acting upon the
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situation encountered. In addition, when experagdiarning is concerned with
attachment to the theories and practice, most ehasunter many phases of theories
academically framed into the mind as content dri&milarly, in practice, the
utilitarian or the skills are brought forward twigilate the circumstances.
Nevertheless, the third phase, critically examirtimg situation and acting with

content and objective can make sensgnebactivelearning.

Theoretical Background fotheorctivelearning

Learning process requires condition that effectsnupe learning process.
These conditions are attentions, retentions, nrefmoductions and motivation or
demonstrations. These conditions essentially deterthe dimension of learning
process into bringing it into practices which there can call fotheolactivelearning
process. Théheorctivelearning process nevertheless is the blendingearies and
the practices that is brought about for demonsinaind motivation through the
channel performances of combination of conditigmgliad into attention, retention
and motor reproductions.

More specifically, when it is abotiieomlactive conditioning approaches, it is
the theories that individual learns in formal ediaraand the practice also termed as
active or the demonstration is the experientialggerances into the applicable jobs.
Therefore, in simpleheorctiveis both the combination of theories and the prastic
of an individual performance. In line to this contien, Basharan (2006) states
theoretical and experiential learning is consigteedooperative education program,
moreover for him, despite both the learning prodessg accepted, experiential
learning is not gain establishment learning metincacademic institutions. In the

same line to support this view, llleris (2007, @@ptributes his version of statement



THEORACTIVELearning. 2011 6

by reasoning that “ experiential learning can beearstood as learning in which the
learning dimensions of content, incentive and extgon are involved in a
subjectively balanced and substantial way”. Newaetss, according to Pickles (n.d),
experiential learning is a cyclical pattern oflafirning from experience. This causes
an effect of reflection and conceptualizing intti@t and on to further experience.
Moreover, theories are the learning process detengnio equip with
knowledge driven in academic arena or the cognfireeess development.
Experiential learning is encountering life expedes through practices, observing or
even sensing with conditioning approaches or tleeaktearning. According to
Rajbhandari (2011, 36) life long learning is a @®x of multiple realities. He states,
“Lifelong learning experience is encountered withny different perspectives
in life. It is a continuous process moving aheathwadaptation of present and
structuring to shape the way forward for the futdiee subjectivistic view of
lifelong learning is the knowledge that we acqdiicen different sources with
or without our own participations. However, we haweltiple realities to
come across in learning realm. This is acquiredudh experiential learning”.
As many of us comes from different backgroundhsag, academic, cultures,
this may produce behavioural complexity for criligahinking and acting rationally
to overcome any given situation at particular tiraefe. Boger-Mehall explains
“A critical goal of many education programs, espegiallprofessional
education, is to help the students transfer wieat trave learned to different,
even unique, situations. This ability is often rede to as "cognitive
flexibility." "[T]his includes the ability to repsent knowledge from different
conceptual and case perspectives and then, whémodedge must later be

used, the ability to construct from those differeomceptual and case
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representations a knowledge ensemble tailoreceto¢leds of the

understanding or problem-solving situation at hai8piro, et al., 1992, 58).

However, cognitive learning and social learning tteerefore produce mindset
for reasoning and implication to learn the experésn In the words of Rogers (n.d),
learning involves two distinguishable aspect tihgt fis cognitive which is
meaningless and is related to knowledge, sucleasjihg vocabulary or
multiplication. The second for him is experientdlich is significant reflecting to
applied knowledge, such as, learning about engireeder to repair a car. Moreover,
for Rogers, experiential learning distinctively egsses the motive to tune the
behavior of needs and wants of the learner. Tlaisidies the quality of experiential
learning in terms of personal involvement, selfiated, evaluated by learners, and

pervasive effects on learner.
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Figure 1 Theoretical framework of Theoractivelearning

The figure 1 demonstrates the learning processighréormal education in
University, colleges or schools. The knowledge @&eguis therefore; backed up by
the conditioning learning of attention, retentiamgtor reproductions and
demonstration. This condition applies throughoetldarning process to reach the
theorctiveexperiential learning. On the other hand the bemalvcomplexity plays a

vital part to make an adaptation or adoptatiorhendituation with perception,
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personality, attitudinal, motivations and cognitpr@cess. The learning further gives
a place for reasoning the knowledge that is acquheough the formal learning and
then furthermore be applicable towards practicesexperiencing. Therefore the
formal knowledge of theories and the combinationeasoning, practicing and
experience leads an individual to the pavememt@biactiveexperiential learning.

In contrast, when theories and practice are taktenseparately, the question
of theomlctiveexperiential learning is nevertheless, becoméddif to achieve.
However, the theoretical framework explains thahlibe theoretical aspect of
knowledge and the practices as experiencing thikcappity of theories generates the
practices and reasoning. This further will develop conditioning learning in an
individual and avoiding dissonance and behavicsatglexity. The behavioral
complexity is an important factor for an individuallearning process due to the
circumstances of adapting the complex situationgarerating potentialities to
performances. It is more likely to be acceptabldewieasoning and practices are
matching the knowledge of theories and the expealeoutcomes. This therefore
motivates an individual to act upon more efficigntito performing and developing
mindset for acquiring potentialities into modifyingo theorctiveexperiential
learning behavior.

Nonetheless, researcher for example Bandura (plains “learning
would be exceedingly laborious, not to mention hdaas, if people had to rely solely
on the effects of their own actions to inform theimat to do”. However, it is the
mindset of one own perception to judge the behal/attitude to learn and perceive
the observed behavior and bring it into practidas Tequires behavioral consistency

and conditioning learning to implement the learbetavior. It can be said that
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observation learning is social learning and praugithe observed behavior into
practice is the cognitive process of reasoninglaind) the same into experience.

In similarity, while takinggheo@ctivelearning, it requires both the social
learning as well as cognitive learning behaviore Bbcial learning is performing the
learning behavior from the observation while thgrative learning process is the
reasoning and practicing. However, both the cogmigarning as well as social
learning can exclusively be combined into mindsefpiotential performances. In line
to this,theomlactivelearning can therefore be combined with theorestae activities
performed. This can also be a pavement for gemgrgtiounded theories by
implementing experiential learning into theories.

According to Kolb (n.d) learning to know is the peption of emotional
response or how we think or feel about it; simylalkarning to act is processing to
how we approach a task. In line to collaboratetaifa meaning to this, Kolb simply
exemplify by demonstrating two axis continuums,\keical (North-South axis) as

perception and the horizontal (East-West axis)rasgssing.
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Figure 2 Learning continuum of two axis (per ception and processing). Sources: David Kolb's
learning styles model and experiential learning ey (ELT)

With formation of two continuum axis, Kolb contirgito stress upon more
interesting learning philosophy by mentioning thases to be dialectical of “grasping
experience” related to horizontal axis (doing otchéng), and “transforming
experience” related to vertical axis (feeling dnking). Nevertheless, for Kolb, the
word dialectical is means to conflicting relatedibate derived from the Greek root.
He further explains that both axis cannot be addeat the same time, if tried it
create conflict which can therefore be confrontétth wew learning situation.
Therefore, it would be the choice of the learnenterpret within to choose either to
do or watch (processing or grasping experiencé) trink or feel (perception or
transforming experience) at one given situatioreahiework. Furthermore, with given
framework of learning situation, neither of thesaild be achieved at the same time.
Either we have to make choice to adapt verticad akithe horizontal axis, on the
same line, it is also not possible to make achaémiag or watching and feeling or
thinking at the same time. Kolb further states“fiow to approach a task - ie.,
'grasping experience' - preferring to (a) watckbdrdo , and (2) our emotional
response to the experience - ie., 'transformingea&pce' - preferring to (a) think or

(b) feel”.
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In connection to apply theories into practicestie®y experiences provides
significant input for one to demonstrate both theesging experiences and
transforming experience. Theories are learnt ageodihased and knowledge based
learning, but practice is reflexivity and partidijpas. In our study, we feel that
theory isthinkingin particular or feeling and practice is watchargidoingin
particular. This study of applying theory into a&ely practicing therefore will be
mentioned agheorctivelearning for students. It was developed to undercst
through the learning phase of content driven totiles learned in the educational

arena.

Our research questions

The following broad questions try to explore theolactive experiential learning
from the student’s perspectives.
1. How are students being able to apply theoriespnaatices?
2. How do students recall theories content learningeathey are actively
involved with practicing their skills, knowledgehiity and competencies?

3. What are the mind-set constructivismdfofolactivelearning?

RESEARCH METHODS

The sources of data for this research were méatlysed on the primary data.
The primary data were collected from the studehtdrversity of Tampere from
different departments (furthering to become schatiky the reform in 2011).
Participants were randomly selected for explorimgyresearch studies.

Interview tools were applied for collecting dafavo phase of interview were

conducted one with the group interview and the apeted interview. Every speaker
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was given equal rights to speak upon sharing thews in group without any forms

of disturbances. Group interview were applied t&kenaarticipant comfortable and to
build confident when they are not alone. This leasus to motivate the speaker to
talk freely and share ideas to reflect their petiogg. The group was small consisting
maximum six students. The group interview wered#di into two round, the first
round were explaining th@eomlctivelearning by us followed by introduction and
formal short break to make participant become nagrpiaintance with each other and
the second round were having interviewed with eatgrview question.

The open ended interview was carried out withvittlial undergoing their
education from different departments. Open endehrew led us to go little deeper
upon the matter which group interview was not beaiblg to provide. The feelings of
participants were captured with observing whilengividual interview session.
Group interviewed were video taped to capture teeugsion and actions. Video
taping also provided us with the observation ofdiaexpression of each individual.
Especially in group interview session, video retéelcto individual expression was
highly sensitive to understand their behavior tasaecalling conditioning learning
of motor reproduction and demonstration of thedeesnt at the content driven
learning process.

Although this research study do not focuses of lpsipgical aspect, only
rudimentary expressive behavior was captured terstanding the respondents
conditioning learning. This was clearer to us whest of the respondent tried to
relay or link their conversation with the prior pesident answers. It was also made
clear to us when majority of the respondent staidespeak by saying “I was thinking
of”. This gave us an analytical consciousnessdggusimple behavior of respondent

about recalling the theories and linking it to fractice.
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The data collected in tape were further transdribéo written format to
measure the reliability of data. Moreover, datartgulation was performed to validate
the data. Data were coded accordingly for anabistssome useless data were
discarded. Data coding were categorized accorditoghgaximize to give meaning to

it.

Delimiting our research exploration

Being a quick research, limited number of paricipwithin the university
area was selected as a research samptm@activelearning exploration study was
only been performed within the university of Tamg&om the students undergoing
studies at different schools. Time frame was careid the most valuable for which
participant were randomly selected by means ofamiraind consent letter in the
forms of email. Participants were from around Eerapd Asia representing, Finland,
Russia, Turkey, Japan, Cyprus, Nepal, Germanytdthénumber of students those
participated in both the group interviews and opeded interviews were nine

altogether.

Ethical consideration

Both men and female were given equal opportupityarticipate without
biasness. Same interview questions were askee imdhividual one on one interview.
Nothing related to personal life questions wereqruany participants. Moreover,
participations were voluntary and no such compémsatas provided during any
interview performance. The identity of the partamps was maintained confidential
and the respondents are indicated by marking w#htity as only male or female

students to represent their views in the analysisdascussion section.
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Strength of the research

Despite being quick research within the universdynpus, participants were
chosen from different schools and from differenirnies. This also reflected to
capture the perspective from different cultures smclety. The diversity group of
participant and face to face interview provideduith the new perspective from

different people from different country.

THE RESULTS OF PROGRESSIVE REFLEXIVITY ONHEORACTIVE

Theomctivelearning have given the new way of looking intolgemn with
new perspective with combining cognitive learnimgl social learning also with
consideration to content driven, objective drived #ghe process driven phenomena.
The terminologytheomlctivealso provided different meaning to the participaetvs
with discussing upon the matter more interestingly.

Things are not impossible yes but can be difficlifte blending of theories
and practices, things can become eaSieeoactivelearning therefore create mind
setting environment to reasoning the experienditugigson. Experiential learning is
learning through experiences linéomlctivelearning is processing the learned
knowledge into practices with utilitarian skills $olve or resolve the situation with
much easy effort in terms of cognitive thinking drehavioural modification. In the
words of Hein (1991) idea of constructivism reftérat “learners construct knowledge
for themselves---each learner individually (andiaibg constructs meaning---as he
or she learns” (Href 1). Hein further asserts leayms a construction for meaning, his
views for this are:

1. “we have to focus on the learner in thinking adeatning (not on the

subject/lesson to be taught):
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2. There is no knowledge independent of the meanitnidpatted to experience

(constructed) by the learner, or community of leash

Rajbhandari (2008) states that “the constructiigsphilosophy entails that
human learning is constructed and build new knogdeapon the foundation of
previous learning” (p.26). He furthermore asseartexplain that education (content
driven) has become powerful tool in reshaping awndification of behavior and
avoid dysfunctional behavior becoming rational egasoning human being in
understanding to separate right from wrong. In toldj Rajbhandari again tries to
explain the constructivism philosophy, accordingitm behavioural modification
from constructing cognitive as well as social |eéagrireflects the knowledge of
filtering their attitude to acknowledge the rigttooces of understanding and making
multiple meaning through constructivism learning’27). Constructivism learning is
a way totheomctivelearning which creates a base for students toittonohg
learning.

Conditioning learning fotheolctivelearning process is retaining and motor
reproducing the learned behavior in practices. H@nemost of the respondents
agree that theories work in practices. With rigerstudy in this area, it was found
that theories are the background that generated seitting to know and act
furthering to reflexive and critical participatioHaving a mind set for knowing and
acting develops from perception and processingdpgion of learning to know is
feeling or thinking where as processing of learbelavior is doing or watching
about reflexivity and critical participations.

However, majority of the students believed to befickent with their specific
subject content at the mind set while communicatimgvell as practicing in their own

specific field. In connection to this, one femadspondent admitted that while she
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was positioned to duty, it was difficult at thestitime to behave and act with the
given situation. Spontaneously, she reflected bespgective towards adapting to the
situation with applying her consciousness to behblexertheless, she was unaware
of her practicing theories at time when she wastmiag her actual behavior in the
work place but it was then she realized after feysdvhen she was confirming
herself to relate with some literature, she fourat she was unconsciously practicing
the theories which is directly related to theomactivelearning.

Theomctivelearning is the existence of conditioning learn@dpavior of
constructivism into active practices with unconseigess influences of applying
theories. Theories in the other hand are the straiciramework that is implemented
with or without any consciousness of being awarddofvever, it is also believed that
when differentiating work of knowledge based pe@seskilled or utilitarian with the
people without any skills, the existence of thepptays its role in terms of being
efficient and effective with the work practices.eT$killed professionals, however, do
not apply theory to work but theories are structyithe foundation to act accordingly
with conditioning learning behavior.

While taking into consideration of theoretical esys, another female
respondent replied that “in international relatstndies, we have different theories
like international relationship theories, liberalisheories, which by no means it is
theoretically understood while coming it into piaes”. However, she mentioned
further that when diplomats are meeting in the samor any special conference, the
theories are playing within their mind frame tdeef their personality setting towards
knowledgeable theoretical paradigm. Moreover, @spondent therefore, had a very
remarkable understanding about theories, “she tagbat, theory is implemented if

understood”. With connection to this, basicallyd&nts imply with theories at schools
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while taking exams and it is what teachers admoitseta knowledgeable mind-craft of
the students. This mind-craft is considered toilketpl factor for the students at the
schools, colleges and the universities. Accordingrte of the female student
regarding the practice of theories, she mentiohatso the teacher who do not
understand the theoretical aspect but requirexaeteefinition and meaning at
examination. She said;

“They give theory, for example definition and bla blaa.., the point is that at

exam, they don't care about understanding, theyt tienexact definition.

With this reason, | don’t even bother to understdealn them by hard. | have

the theory and | understand and | don’t use it. IRi#n explain it”

While discussing this upon putting stress intoriéag alone, Rogers (n.d)
states, learning is facilitated when student cobebleoarticipate in the learning
process and has control over its nature and dectiearning is also primarily
concerned and based upon direct confrontation pvelbtical, social, personal, or
research problems. Further more he asserts ttisg\sdlation is the principal method
of assessing progress or success. With reflectsygiéws upon learning, students can
learn theories put it into practice and can theee&yaluate the circumstances.
However, learning should be experiential, signifityacontributing to applied
knowledge.

Nevertheless, theories we learn in content basadges significant attachment
to the practical life. In this connection, a stuideays “as a background theory maybe
useful, otherwise it would be like throwing the kndo the sea without learning to
swim. Theory gives us a background”. In supportiegviews another student states;

“Theories are all in your mind, everyone uses thewmrconsciously for

background and | think theory is important”.
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While talking about theory applying into practicegjdents believe that
theories are the mind-craft that moves the perggndheories may as well play a
pivotal role while actively practicing activities daily life. It is only a matter of
concern to indicate what theory we are applying the given situation. Human being
are natural phenomena living into natural situaiafth many changing environment
from political, social, economical, technologicadeother external environment. A
single human, during a life time co-exist with maxgernal environment forces.
Nevertheless, she therefore, sometimes willinglyrawillingly participates in
circumstances where many factors of theories dt@gder mind-craft to behave to
reflexive criticism. As human being, we practicedly in a particular field we are
expert with. Many of us from behavioural scienceymat be practicing technocratic
theories or liberal theories. However, in behawbgciences, many thinkers have
invented theories that are related to daily prawiactivities from human being.
These theories may not be known to everybodyiassignificantly condensed into a
framework to understand in a simple terminologyowdver, these theories are
practiced more or less by every one in their daibctices.

If we take an example of behavioural sciences, \&g emcounter many
theories based in personality, attitude, perceptitaarning, motivation, leadership,
and so on. Most of us not belonging to behavioscances education may think they
are not practicing theory of such kind but it istja sheer ignorance of not knowing
the theory. In addition, however, to those belogdmthe group of behavioural
sciences, theories related to social behaviounabsphere provides significant mind-
craft setting. Nonetheless, students also beligvaddespite knowing the theory they
are unable to use it but are always rumbling inbitzen. In connection to this, female

student said, “may be we don’t use theory when mgeradaily practice but in our
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brain we have it in mind”. Rationalizing such pgrten of student thinking of theory
Is a significant way to practicing theory in daggtivities.

While on the ongoing processes of interviewinglstis from different
faculties and from different countries, one malgipgant further stated,;

“In my field, I think theory makes life easier, ni#y you can understand

things easier, | am thinking about two people, whe studied theory and

other did not, for one who studied theory, wherstagt the job, it may be
easier for him to understand the professionalbddeause of theoretical
background, it also makes life easier for him coragdo the one who haven't
studied theory at all”

Students also admitted that theories are more aiglapplied in natural
sciences but in behavioural sciences, it is diffituapply theory into practices
despite it is known to be used unknowingly. Witlving rigorous interviews with the
students at the University of Tampere, majorityhaf students agreed upon the
importance of theories to be learnt in educatice#iings, however, it was also
admitted by these students of not having awareofassplementing the theories into
the ground of practices in daily activities. Eveally, it was realized later by the
students when they reflect backward to theoreknalvledge that theories are
generating to craft the mind to act in situation@mtered.

While putting theories into practices upon presentneself and behaving
with the situation and also perceiving it, we exhib performtheoractive
unconsciously influenced by some theories. For gtenif we take theories, such as,
trait theory or the personality theories or thecpptual theories or the motivation
theories into consideration it is continuously amd¢onsciously putting its effect on

play. These theories, however, are generated wphrenentation from the ground
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level of behavioural sciences and it is still beapyplicable at time of requirements.
However, it is at the back of the mind unconscipusiluencing the behavior of a
person to direct and act towards the oriented éxpal learning atmosphere. Most

of us somehow believe to act according to the thbat is it simple and an easy to do
so0? Nevertheless, in scientific or the medical ddrtan be guaranteed for instance,
to make water it requires two elements of hydrogeeh oxygen and it is always
universal. But behaviors are changing at time sitaation demands and cannot be an
absolute.

With taking into consideration of behavioral scies©of human phenomena,
the picture or the figure below borrowed from thE@Fhandout of University of
Melbourne demonstrate how PhD is completed in m@acBut for us, we considered
to replace it with different perceptions iriteeoiactiveexperiential learning behavior.
While practicing phenomena in behavioural sciencas,realizes the theory she had
implemented after completion of the task. Thisas/tshe marks what theory has
been applied. Without the theoretical backgroundoitild have been also difficult to
shoot at the target or know how to use the equipsn@nind-craft). It is the theories
that build and allow any individuals to learn thdlf art to undergo the process of
behaving and acting with critical reflexivity.

In respect to this, respondent replied to accomneoitieories into practices in
relating to teaching activities to the children aihshe further states that;

“l think we cannot use theory directly into praetibut it helps to

communicate with children in teaching when we apphothem differently

and that's how theories and knowledge comes intijreco practice. In every
case, when | am educating small children, | dosé the theory straight but

indirectly it comes but | don’t know | am using it”
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In every case adheorctiveexperiences, many of us do not believe theories
works with the practical life. However, when we toylearn the act of doing, we
somehow realize thineorlctiveprocess is on play. This is therefore, realizedmwh
one can make use of understanding the knowledgesofies. For some of us, we
may haveheomlctiveprocess undergoing at situation but may not redahe practices
of theory because we may not have had that theleaest in the content process
undergoing into educational stream. Interestingfiydent from the political science
department of the University of Tampere admittedatfhavingheo@activeprocess
related to her studies and professional situatd further states by mentioning that;

“l studied political science and have worked faven years. For us in this

profession, we are taught theories for backgroorietome as part of an

actor. However, we don’t apply theories in any dasiels always at the
background. | have realized in my professional lifeut them in the
background but do not use them actually”.

Nevertheless, to our understanding, having thealdiackground at the
mindset is therefore undergoing theoractiveexperiential process. Theories is not a
formula but it is rather understanding and giviegsonable meaning to practical
professional as well as real life to behaving tbasd demonstrate mind constructions
of intellectuality regained from the past contemti &nowledge based learning.

Majority of students at the University believesdhes are not practiced
knowingly. However, it is important for developitige intellectual capability to act
and behave in a certain manner. In connectidhdolctiveprocess, a male student
from the education department states;

“We have been learning theories, what is the ougbiave we been able to

practice? May be sometimes we have been practicitige field but we never
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know. We never know the theories backing our pcastbecause we may not
have come across or learnt many theories in edurcat far”.
Therefore, in respect to reflect the understandirtgeorctive process by
how theories and practice meet, the figure beloweoglain us to address reasonable
and knowledgeable insight about how we are inem@activeprocess in real and in

professional life.
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=T

= e

3| -

Ph.D. research and analysis

Figure 3 Theory and practices. Hitting theright target, Sources: Dr. Martin Davis. Completing a
PhD, University of Melbourne. Australia

It is nevertheless, understood that we practidem@int activities in our life,
these activities could be anything from naturaltemealism. We often never look
back to understand how we have performed our &esvand on what basis. If we
concentrate to look upon the picture, it can makelear that many performances
have hit the right target or simply we don’t realin understand and even may not
know the theory at all. However, if we look bacldarad our performances, we may
come across some theories that were instigatinthteactive process. Rightly
stating to collaborate linkage with the content #r&process based learning, it might
as well be fair enough to judge the potentialibEthe teaching methods which is

based with content driven learning phase and abgdriven knowing and acting
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phasesTheorctiveprocess is somehow related with teaching andilegprocess
amongst and between students and teachers. llorelatsupport this understanding,
a respondent undergoing educational leadershipeimlépartment of education states;
“Teaching and learning is one method of gainingesigmtial learning.
Because it is by teaching and learning that we khow to use theories into
real practices through assignments, project repordsresearches, in most of

these we use theoretical framework”.

DISCUSSIONS

With having rigorous dialogue abadtieorctivelearning based upon the
discussion of theories and practices, it was ifiedtthattheolactivelearning is a
reflexive of critical participation influencing uansciously to shape behavioural
thinking. Moreover, to precisely illustrate theseepomenaiheomlactivelearning is a
process of combining theories and practices wititertt driven knowledge based to
objective driven utilitarian and practices. The comation of these two knowledge
and utilitarian demonstrate process drivtepoiactivelearning into practices. Figure 4

exemplify to illustrate théheorctivelearning.
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Figure 4 Theoractivelearning model

Learning phase is an embarkment to knowledge atmbgehase. This is
however, the most significant method to achievdaeurdriven learning from the
education that we undergo in the school, colleged,the Universities. Nevertheless,
with the content phase of generating knowledgéebties, apparently is stimulating
for practice which is known to be objective driv&or simple example, if we
consider a behavior of a child, who is learningrrthe kindergarten for disciplinary
behaviour, to act, to greet, to respect and evknga reflection of content based
driven of academia and knowledge furthering todprtrinto objective driven to
practice by utilizing the learnt behaviour in sb@ariphery. If we argue upon how
the child has understood tieeoilctivelearning, is when the child opposes positively

or negatively with being reflective and criticapgrticipating by recalling us with the
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exact learnt phenomena in the classroom. It iptheess driven or the pedagogical
development of théheomactivelearning. It may be just a simple example; howgier
is thetheomctivelearning that starts from education, either frano®! or from
home.Theomctivelearning is nevertheless, knowingly or unknowinglat the mind
to craft the behavior of person at any given paldictime.

In connection to content driven, it was also fotimat majority of masters
students admitted to learn theories in content @ourse but however, have never
learnt to use them at all. This therefore signittest theories are not isolated from
practices but it is being isolated from methodmopiementing it.

Theomctivelearning is a basis of generating theories in&zfces.
Neverthelessheomlctivelearning is stimulated with conditioning learniagd the
behavioural complexity. Conditioning learning arehbvioural complexity are learnt
and implicated with social learning and cognitigarhing to furthering the
theolctivelearning process. However, different situatiomalimnmental
phenomena are the key factors that determine dwavi@ural complexity through
social psychological paradigm of emotions, and isgitg. Different situations
demands for different behavioural conscience. Tigertheless constructs behaviour
complexity to reasoning and reflexivity at the tiofeexperiencingheolactive
learning.

Theomctivelearning is a phase of generating critical refléyiafter acquiring
the basis phenomena of content driven and objedtiven. Consecutively, this
allows the students to further acquire learning lemalving about the learning
paradigm to initiate their behaviour towards caticeflexivity. Moreover, these
learning and knowing phase develops the mentalrex@maent to preserve the learnt

and known phenomena with conditioning learning,netogn, and also social learning.
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Theomctivelearning is combining the dimensional attachmetivieen learnt and
known phenomena into action driven to critical egiVity. This however, shapes our
mind construction with unconscious influences @fatties learnt and known applying

into practices that further implies fireomlctivelearning behaviour.

NEED FOR FURTHER ANALYSIS

Theomctivelearning has become an important source to gentratidea of
implementing theories into practices to produceliigience actions. However, with
taking into consideration of learning, many of gsychological paradigms was
untouched to scientific reasoning to explore, hbaoiactivelearning could be
achieved with consciously to determine to furtheroeing. Moreoveriheomctive
learning was therefore considered to be a mindioggphenomena related to
psychological cognitive paradigm in reshaping béhavof an individual.

Had there been much importance put to the praitiesabf implementing
theories into practices, the design for curricufemtheories learning should not
remains intact to knowing alone but however, shaoldtribute to set in motion upon

how and in which situation the theories shouldrbplied.
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